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Preface

Introduction and Notes to Trainers

PROJECT BACKGROUND:

Cognitive Behavior Programs have evolved over the last thirty years, impacted
by a variety of theoreticians and practitioners. Much of the seminal work in
cognitive interventions began with the efforts of Aron Beck (1970's) , Ross and
Fabiano (1980's), Albert Ellis (1970's), and Bush (1990's). Almost at the same
time, and parallel to the development of the Cognitive Restructuring modalities,
a number of social scientists were also exploring Cognitive Skills training, as a
form of psycho-social-emotional interventions. Such individuals as Bandura
(1970's), Meichenbaum (1980's) Goldstein and Glick (1980's), and Taymans
(1990's) developed strategies and curricula to teach skills to skill deficit
individuals. These early pioneers set the foundation and benchmarks for many
of the programs and cognitive behavioral curricula currently developed and
implemented, including those used throughout the criminal and juvenile justice

systems.

The National Institute of Corrections has offered a training seminar, Cognitive
Approaches to Changing Offender Behavior, for the last six years at their
Academy in Longmont, Colorado, and more recently as cooperative training
programs in various locations throughout the country. Essentially, the curriculum
which was developed by a panel of experts in cognitive behavioral interventions
presented many of the cognitive restructuring and cognitive skills concepts in a
generic, yet practical manner. As a result of this ongoing experience, it became
apparent that criminal behavior was more susceptible to pro-social change when

offenders were able to intermingle and use the tools from both cognitive



restructuring and cognitive skills programs. As a result of this learning, the
authors of Thinking for a Change, took on an ambitious task to synthesize the
concepts and tools from both cognitive restructuring and cognitive skills

paradigms, into one completely integrated, seamless intervention.

THE CURRICULUM:

The Thinking for a Change curriculum uses as its core, a problem solving
program embellished by both cognitive restructuring and social skills
interventions. While each of the concepts are presented systemically, the
participant quickly learns and appreciates that cognitive restructuring does
require some cognitive skills methods, as does cognitive skills require an
objective, systematic approach to identifying thinking, beliefs, attitudes, and
values. As depicted in the Program Outline, the cognitive restructuring
concepts are introduced and emphasized during the initial eleven lessons of the
program, interspersed with targeted critical social skills which support the
cognitive restructuring process. This is followed by the problem solving
techniques (lessons 16-21), again supported by appropriate social skills to
embellish that concept. Simultaneously, the problem solving portion of the
curriculum relies heavily upon the restructuring concepts and techniques already
introduced to the participants, thereby integrating all three approaches. By the
time participants reach the 12" lesson of the program, the cognitive restructuring
techniques are so ingrained in their repertoire of competencies, that it is no
longer required to be emphasized as a separate entity, becoming "second
nature" to the offender participant. By the 22" lesson, participants are ready
to evaluate themselves using a skills checklist, in order to develop their own

cognitive skills (advanced) curriculum.
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CURRICULUM FORMAT:

Thinking for a Change is comprised of 22 lessons with a capacity to extend the
program indefinitely, depending upon how many cognitive skills are taught. It
is recommended that the group meet for an additional ten sessions which is
based upon the self evaluations each participant completes in the 22nd lesson.
These additional skills are the result of further assessment of the skill deficits for
each participant, and then aggregated across the group. In this way, each
group member is invested and empowered to participate in their own learning
and self development, providing a forum for continued skill and cognitive

development.

Each lesson is formatted similarly. It begins with a summary and rationale
section in which the scope, breadth, and reason for teaching the lesson are
provided. This is followed by concepts and definitions, which outline the key
points of the lesson and any definitions necessary for the trainer to facilitate the
lesson. The lesson objectives are then outlined, followed by major activities in
the lesson. Any supplemental material , equipment and materials are listed.

The content of the lesson is then detailed.

Within each lesson, there are both suggested trainer scripts in which at least the
fundamental and required information is provided. There are also specific

trainer notes given in parallel columns which further embellish the training script.
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The following icons are used to highlight key areas of each lesson:

Indicates trainer statements, and suggested script

4 Indicates material which should be transferred to chart paper.

Indicates overhead transparencies for group viewing.

@ Indicates Homework section of the lesson.

While each lesson has been planned to be completed within a weekly group
session (about one to two hours in duration), the curriculum is designed to be
flexible and meet individualized program needs. As such, should alesson need
to be extended beyond one week or a two hour time period, such

accommodations can be made with little operational concerns.

DELIVERY:

The curriculum has been designed so that any staff person may facilitate groups
and teach its content. No special credential or level of education is required.
Trainers should be caring, like to teach, understand group processes and
interpersonal interactions, and be able to control an offender group. Itis strongly

recommended that group facilitators be trained in the content and process of
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Thinking for a Change. As such, training for group facilitators should be
included in any management implementation plan for this program. Training

should be accomplished within three to five days with two master trainers.

The participants (offenders) should be pre-screened and selected after a brief
individual interview. Such a meeting which need take no more than fifteen
minutes, should set the tone of the learning sessions, direct and focus the
participant to their need for the program, and an expectation that positive
participation would greatly enhance their options, even if they are in a prison or

jail setting.

The program should also have established group norms and expectations.

While these may be based upon the individual institutional or agency policy, the
group norms should consider the learning environment and insure the safety and
security for all involved. As such, the group facilitator should consider the

following as minimal group norms:

» Physical Plant — insure the room is well lit, ventilated, and chairs arranged

in a comfortable discussion type format (circle; u-shaped tables with chairs;

or something similar.)

»  Confidentiality — All information shared in the group setting should be kept

within the group, unless such information is illegal, harms the individual

or others.

» Respectwhatis shared — All statements should be accepted as information

forlearning purposes. As such, individuals should insure that opinions and
statements shared are constructive for the purpose of meeting the

objectives of the lesson and content of the curriculum.
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CURRICULUM FORMAT:

»  Take turns speaking and sharing — individuals need to speak one at a time,

listening to what is being said, remaining focused on the topic and subject

matter.

» No aggression or violence — Physical or verbal aggression and violence is

not permitted.

Minimally, as a trainer you must be familiar with the contents of this manual.
While trainers have different styles and approaches to content delivery, all must
know the content which must be imparted. Trainers should review each lesson
and prepare its contents before each session. Be sure to have all materials
duplicated, handouts ordered, overheads and equipment in good operational
peak performance, modeling displays well rehearsed, and physical plant set.
As you begin Thinking for a Change, the goal is clear: to effect change in
thinking so that behavior is positively impacted. Good luck as you embark

on this most challenging journey.

Barry Glick Juliana Taymans
Jack Bush Steve Swisher
National Institute of Corrections Thinking for a Change
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Introduction -- Thinking for a Change

SUMMARY AND RATIONALE:

The lesson begins by introducing each member of the group to everyone else.
Then the main idea behind Thinking for A Change is presented: We can take
charge of our lives by learning more effective ways of thinking. Then 3 brief skits
present the three cognitive perspectives represented in the program: cognitive
restructuring, problem solving, and social skills. Finally, a course outline is
provided as a handout and the rules and expectations governing participation

are presented and briefly explained.

A major objective is to begin Thinking for a Change in a way that is fun and
engaging for participants. The rules and expectations must be defined clearly,

but without threat or intimidation.

CONCEPTS AND DEFINITIONS:

Thinking is what we say to ourselves inside our head.
Internal control is control of our thinking and feelings.
Social skills are skills we use to deal with situations involving other people.

Problem solving is a skill for dealing with difficult situations.



OBJECTIVES:

As a result of this session participants will:

1. establish a positive attitude, interest and enthusiasm for the
course, its content, and its process.

2. introduce the 3 key elements of the course in a way that is clear
and interesting to participants.

3. present rules and expectations and establish the authority of staff
facilitators unequivocally but with a positive and supportive
attitude.

MAJOR ACTIVITIES:

1. Introductions: Staff introduce themselves and each member of
the group by name, with a small bit of personal information

2. Explanation: Staff present the idea that this is a course in learning
how to live more effectively by learning more effective ways of
thinking

3. Skits: 3 dramatic presentations ofscenarios illustrating: 1) thinking
behind a destructive behavior, 2) a social skill, and 3) a positive
way of solving a problem. Each skit is followed by a discussion.

4. Presentation of the course “Organizer” and the conditions (rules
and expectations) of participation

5. Wrap up

SUPPLEMENTS:
. Overhead Transparency:
Course Organizer
. Handouts:

Course schedule and outline (To be made by you)
Rules and expectations
Course Organizer



EQUIPMENT:

Easel with Chart Paper
Markers



LESSON

CORE CONTENT

Activity 1: Introductions

This program is called
“Thinking for a Change”.

We’'ll talk about what this means in
a minute. First | want to introduce
myself and my co-trainer and each
of you.

Activity 2: Course Overview

The idea behind the course is that
we can learn to take charge of our
lives—and lead more productive
and more effective lives—by taking
control over the thoughts and
feeling that go on inside us.

This idea—that thinking is behind
the way we feel and the way we
act and everything that we do—is
the basic idea of the program. And
because our thinking controls so
much about us, we can learn to
control our own lives by learning
how to take control of our thinking.

NOTES

“Thinking for a Change”

Introduce yourself with a very short
piece of personal information (such
as your job or where you come
from). Then introduce your
co-trainer. Then introduce each
member by name to the rest of the
group. This requires that you take
the time before this first group to
know each group member’s name
and something about them.
Introduce each person by saying
their name and where they come
from (town or State, not institution).

Then proceed to the content of the
lesson:

Our thinking controls our
behavior.

By taking charge of our
thinking we can take control
of our lives.

National Institute of Corrections
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Activity 3: Skits that lllustrate
the Process

Let us show you some examples.

This kind of conflict can really
happen, can’t it? We see what
each person was saying and doing,
right? And from what they said and
did we could tell something about
what they were feeling and
thinking, couldn’t we?

Now let’s look at the same scene,
and look just at these thoughts and
feelings.

Our scene has an inside part as
well as an outside part. The
outside part is what everyone can
see and hear. The inside partis the
private thoughts and feelings that
other people might guess at but
are only really experienced by
each person inside their own head.

Keep it brief and light. Let it be fun.

Skit 1: Two staff facilitators act out
a scenario in which there is a
personal conflict, both get angry,
one walks away mad and the other
throws or breaks something
(something small, like a pencil) in
anger. Make it realistic in the
sense of being consistent with your
actual roles. For example: One
staff could present being angry at
the other for not preparing the
handouts for today’s class. The
other staff could be defensive,
claiming that he or she had clearly
asked the other staff to prepare the
handouts.

Do the scenario over again, but
this time instead of just acting the
scene speak your private thoughts
and describe your private feelings
as an “aside” from the main action.
Both actors should in this way
reveal their inner thoughts and
feelings as the drama unfolds.

National Institute of Corrections
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In “Thinking For a Change”we give
special attention to these private
thoughts and feelings. By paying
attention to what goes on inside of
us we can learn to have better
control of what we goes on outside
of us.

“Thinking For a Change”has 3
main parts.

The skit we just did shows an
important part of Cognitive Self
Change. By paying attention to our
thoughts and feelings we can
discover which ways of thinking
and feeling cause trouble for us
and for others. And by paying
attention to our thoughts and
feelings we can practice new ways
of thinking that steer us away from
that trouble.

Now let’s look at an example of a
social skill. The idea of a social skill
isn’t complicated. A social sKkill is
just a skill we use in situations that
involve other people. Some people
have better skills in dealing with
other people than others, but
everyone can learn these kinds of
skills.

For example, we need one kind of
social skill when we want to ask
someone for help:

Cognitive Self Change
Social Skills
Problem Solving

Create a new skit. This time ask
one group member to help you by
playing a part.

You play the part of a person that
wants to ask another person for
help. Example: you want help

National Institute of Corrections
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Well, that’'s one way a person
could ask for help, isn’t it? Was it
very skillful?...l don’t think so
either.

Do you think | was thinking very
clearly in the way | went about
asking for help? | wasn’t thinking
very carefully at all, was I? How
could | have gone about it better?

In “Thinking for a Change”we are
going to learn a whole lot of social
skills by practicing skillful ways of
thinking and skillful ways of
communicating.

Let’s try that last scene again.

preparing the handouts for this
class. It's your job but you haven'’t
enough time to get it done. And (to
make matters worse) the person
you want to ask for help is
impatient and in a bad mood.

Role play the scene by
demonstrating a lack of skill in
asking for help. E.g., Be abrupt,
insensitive, and bossy. Encourage
the group member to act angry and
refuse the help. (Plan this privately
with him or her, outside of the
group’s hearing.)

Encourage suggestions. Don’t
write them down, but reinforce
every appropriate idea.

Do the skit over, but this time ask
for help effectively and
appropriately. Set it up with your
helper that they respond more
positively this time.

Be brief. Do not identify steps of
the skill. This is not a skill training
lesson, but an introduction to the
kinds of things the program covers.

National Institute of Corrections
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The 3rd part of “Thinking for a
Change” is called Problem Solving.
Problem solving isn’t complicated
either, but it's something that lot’s
of us are not very good at.
Practically everybody faces
situations sooner or later that they
are not prepared to deal with. You
need problem solving when you
fae a difficult situation and you
don’t know what to do.

Here’s an example: Do a 3rd skit, again asking for a
group member to play a part.

Make this fun.

Example: Have your helper play
the part of your boss. He or she
comes into your work area and
demands that you get a project
finished in one hour. (Example:
prepare the handouts for this
class.) You explain that you don’t
have enough time, but the boss
says he/she can’t help it. The
project needs to be done in 1 hour.
Then they leave.

You then turn to the group and
say, ‘| have a problem, don't I?”

Then speak your thoughts out
loud: “I feel like just quitting and
saying the heck with it. But I'm
going to try the problem solving
steps | learned in Thinking for a
Change. Let's see...”

Go through in your head
—speaking your thoughts—the first
5 steps of Problem Solving outlined
in Lesson 16. End by deciding to
ask your co-worker for help.

National Institute of Corrections Thinking for a Change
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Problem Solving is one of the main
thinking skills we’ll learn in
“Thinking for a Change”.

We’re also going to be leaming a
bunch of social skills. Asking for
help is one example of a social
skill.

And we’re also going to leam how
to pay attention to the thoughts
and feelings that go on inside of
us, and to avoid the kinds of
thoughts and feelings that lead us
to trouble. This kind of thinking skill
is called Cognitive Self Change.

We’ll be doing lots of skits and role
plays, a lot like we did today.

Activity 4: Presentation of
Organizer and Rules

Here’s an overview of the whole
program.

The program doesn’t have a lot of
rules and regulations. But we need

Remember: make this fun!
Then the co-trainer continues with

the lesson:

Refer back to the flip chart:

Pass out the ORGANIZER. Explain
the details as necessary.

Then pass out a list of Rules and
Conditions.

1. Attend, be on time, and
participate in all the group
meetings.

2. Do assigned tasks.

Be res pectful.

4. Maintain an open and
honest channel of
communication.

w

Explain the Conditions, but don’t
make them complicated. Do make

National Institute of Corrections
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to respect some basic rules in
order to do the program at all.

Activity 5: Wrap Up

At our next meeting we'll start with
a social skill we use every day in
programs like this one. It’s the
social skill of Active Listening.

or

At our next meeting we will start
learning the steps of Cognitive Self
Change. We'll begin by learning
how our thoughts, feelings and
attitudes control how we act.

it clear that the conditions are
necessary: we can’t do the
program without them, and
therefore they are not negotiable.
Make it clear that it is your
responsibility to enforce them. But
be non-threatening and totally
supportive in the way you
communicate your authority.

Ask for questions and explain as
necessary.

Then introduce the next lesson.

NOTE: You Will Need to Decide
Whether to Do The Optional Social
Skill Lessons (Active Listening,
Asking Questions, And Giving
Feedback). Or Proceed Directly to
the First Lesson in Cognitive
Restructuring (Listed in this Manual
as Lesson 5: Our Thinking Controls
Our Behavior).

National Institute of Corrections
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Active Listening (An Optional Lesson)

Note: This is the first of a series of three optional social skills lessons. Facilitators should choose
to begin with these lessons if they believe their class needs to learn and practice the basic skills
of group participation: i.e. Active Listening; Asking Questions: and Giving Feedback.

SUMMARY AND RATIONALE:

Listening is a skill which is required for almost all social interactions. It is also
a prerequisite skill to participate in a group process such as The Thinking for
a Change Program. It also helps establish norms and expectation about group

participation.

CONCEPTS AND DEFINITIONS:

Active Listening is the deliberate effort to hear and understand what others are

saying.

OBJECTIVES:

As a result of this session participants will:

1. understand the importance of Active Listening in this group and in
other social situations.

2. learn and be able to perform the four steps of Active Listening.

3. perform the steps of Active Listening in real life situation.



MAJOR ACTIVITIES:

-

Homework Review (None for this lesson)

Overview of Lesson: a) the importance of social skills (generally);
b) the importance of Active Listening

Model the social skill, Active Listening

Discuss the Modeling Display

Participants role play the skill, Active Listening

Feedback (discussion) of the Role Play

Plan and assign homework (practice) of the skill

Repeat Steps 5, 6, and 7 for each participant in the group

Wrap up

N

©CeNOO AW

SUPPLEMENTS:

. Pocket Cards:
Active Listening Skill duplicated on pocket cards for group
members.

. Overhead Transparencies:
Social Skills Definition
Social Skills Lesson Format
Listening

. Handouts:
Homework Report

EQUIPMENT:

Overhead Projector
Easel with Chart Paper
Markers

Masking Tape

REFERENCES:

Aggression Replacement Training. Goldstein, AP and Glick, B.. 1987.
Champaign, IL: Research Press.

The Prepare Curriculum. Goldstein, AP. 1988. Champaign, IL:
Research Press.



LESSON

CORE CONTENT

Activity 1: No Homework for this
Lesson

Beginning with this
session, we are going to
identify and practice a

way to learn and use
techniques to better get along with
others, both individually and in
small groups.

We will use these techniques to
learn specific skills. What are skills
anyway?

Activity 2: a) Overview of Social
Skills (General)

Here is a definition of social skills
that we will use throughout this
program. Note the similarities
between some of the comments
you made and our working
definition. That is not surprising
since we all know and use social
skills on a daily basis. As such,
this group should provide you with
an opportunity to practice those
skills you need to know and use.

Here is another way to think about
the importance of this group. We
all know how to do something very
well, don’t we, one skill we have
acquired as a result of having to
survive on the streets. What is
that?

NOTES

Since this is the first in a series of
social skills lessons, take the time
to introduce the importance of skill
development.

Solicit group responses and write
all of them on chart paper. Insure
that you reinforce those that
support the definition of social
skills.

Social Skills are the skills we use
when we deal with other people.
Good Social Skills get us what we
want and maximize the positive
response and minimize the negative
response from other people.

Lesson 2 OH#1
Active Listening

Introduce Glick’s pocket analogy
as empowerment for the
participants. Be sure you have
empty pockets which you can turn
out as you complete this
demonstration.

National Institute of Corrections
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That is right, fight. Well let’s
pretend that you have the ability to
pull out your fist, or knife, or gun
from this pocket, anytime you want
to...

But, what do you have in this
pocket? NOTHING! And what do
you have in this pocket?
NOTHING! And this? NOTHING!
And this? NOTHING!

Well, what this program, and these
groups in particular will do is fill up
your pockets, so now you can pull
out your fist anytime you want to,
for sure, but also now you have
choices.

And what happens when you have
more choices? And how do you
feel when you have choices?

Here is what you can expect in
each Social Skill Lesson presented
in this program. We will start with
a thinking check-in, in which we will
review last week’s homework
which was done outside of class
using the skill you learned the
week before. We will then
introduce the new skill to be
learned, this week is active
listening. Mr/Ms. __ and | will
demonstrate how to use the skill
showing you the exact steps to
follow, you will then have an

Solicit responses which insure that
more choices lead to greater
flexibility and feelings of
empowerment

As you state this, make a fist and
pull it out of one of your pockets.

Be sure that you turn out one of
your pockets each time you ask the
question and give a response.

Turn your pockets back in as you
state this.

Solicit responses which insure that
more choices lead to greater
flexibility and feelings of
empowerment.

Homework Review.

Overview of new skill.

Trainer Models the new skill.

Discussion of the Modeling

Display.

All participants practice the skill

(Role Play).

6. Feedback (Discussion) of the
Role Play (practice).

7. Prepare the Homework

assignment of the skill.

PoN~

o

Lesson 2 OH#2
opportunity to try the skill by role- Aetive Listening
playing a situation you identify.

We will then discuss how you did in
National Institute of Corrections Thinking for a Change
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following the steps of the skill, and
you will then contract to practice
the skill outside the group
sometime in the week in between
groups. OK? Any questions?

Activity 2: b) Overview of
Active Listening

For today, we are going to learn a
skill that we all take for granted,
and that is listening. What does
listening mean to you?

We will have an opportunity to talk
about what listening means to you
in a little bit, but right now

Mr/Ms would like to show
you some examples of the skill and
the specific steps of the skill,
listening. After you have had a
chance to watch us model this for
you, we will talk about times when
you may have to or want to use the
skill in the near future.

Activity 3: Model the skill:
Active Listening

Would (choose a
participant) read the first step of
the skill. Would read the
second step....

Does everyone understand the
steps of the skill, listening?

Entertain any questions and
respond by reinforcing the group
procedures just introduced.

Solicit some responses to the
group that reflect listening an
active way of hearing what the
other person is saying to you

Hand out the skill cards with the
skill, listening, on it and show it on
an overhead. Ask a different
participant to read one of the steps
of the skill in order. Be sure to
thank each individual and provide
positive feedback for reading.

National Institute of Corrections
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Are there any questions you have.
Good! Now Mr./Ms. will
model the skill for you. Here is the
situation.

| am a member of a group, and
Mr/Ms. ____ is telling a story about
a situation that happened in the
mess hall where he saw a trustee
drop a serving spoon and pick it up
and put it back in the food.

Activity 4: Discuss the Modeling
Display

Now that you have seen a model of
the skill, what situations can you
think of where you could use this
skill? Have you ever had difficulty
in situations where you had to
listen to some one else very
carefully?

Listening

Look at the person who is talking.
Remember to sit quietly.

Think about what is being said.
Say “yes” or nod your head.

Ask a question about the topic to
find out more.

arON=

Lesson 2 OH#3
Active Listening

The two trainers act out the
vignette, following the steps of the
skill exactly. Be sure to point to
your head and talk aloud when
performing a “thinking” step (e.g.
step # 2).

Solicit responses and have each
participant describe a real, current
situation where the skill must be
used.

Then once everyone has had the
opportunity to describe the
situation where they would use the
skill, have one participant volunteer
to do a role play. Remind the
group that everyone in the group
will have an opportunity to practice
the skill.

Designate the volunteer trainee as
the main actor, and ask the trainee

National Institute of Corrections
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Activity 5: Participant Role Play
of the Skill

Where would you be listening to
_____ 7?7 OK, how is the room
furnished, where are you, are you
standing or sitting?

To the main actor: Try to follow the
steps of the skill as best you can.
To the co-actor: Try to play the part

of _ asbestyoucan. Sayand
do what you think __ would do
when follows the steps of
the skill.

To the other group participants:
Watch carefully how well
performs the skill, because
afterwards, we will discuss it. In
fact, , you watch step #1 and
see how well looks at the
person who is talking. __ , you
watch for step 2 and see if
thinks about what is being said.
Be sure to note if he points to his
head since this is a “thinking” step.

you look for step 3, and

, you look to see if

does step 4.

to choose a co-actor (someone
who reminds the main actor of the
person with whom the skill will be
used in the real life situation”.

Set the stage for the role playing,
including props, arrangements, and
set description. Then rehearse the
main actor what he will say and do
during the role play, finally provide
final instructions to the group.

Assign each of four group
participants a step in the skill to
observe.

Begin the role play, insuring that
the main actor follows the steps of
the skill exactly. If he/she doesn't,
stop the role play, reinstruct, and
begin again.

National Institute of Corrections

2-5

Thinking for a Change
Active Listening



Activity 6: Feedback
(Discussion) of the Role Play

To the co-actor: How did you feel
about playing the role saying some
things for to listen to?

Who was looking for step 1?7 How
well did do that?

Who had step 2? Can you tell us
how well did that?

Did he/she point to their head as
they were thinking about what was
being said?

Who had step 3? Did wait
his/her own turn to talk?

And step 47

Activity 7: Plan and Assign the
Homework for the Skill

Well, now that you have

had an opportunity to try

the skill, when, during the
next week do you think you can
practice it?

Here is a homework sheet. All of
us will complete the first part of it,
here in class, and you will
individually complete the second
part after you practice your skill,
given the situation you have
described.

After the role play is completed (no
more than three to five minutes),
invite feedback from the group.

Be sure you solicit positive
comments as appropriate. The
purpose here is to state,
objectively, whether the role player
followed the steps of the skill, and
not how well he/she acted.

Trainer helps role player plan
homework.

Distribute the homework reports,
and have everyone complete the
first part as they complete their role
play.Activity 8: Repeat activities
5, 6, and 7 with each participant

Now, who would like to go next.

National Institute of Corrections
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Continue with role playing, using
the same procedures as outlined in
the above sections, until everyone
has had an opportunity to complete
the skill

As a trainer, you should become
familiar and comfortable with the
steps and sequence of the skill
lesson, since the format is the
same throughout the curriculum.
Only the content changes.

OK, as | recall, your
situation was....

Activity 9: Wrap Up

Now, who would like to go next.
OK, as | recall, your
situation was...

Next time we meet, we will have an
opportunity to review your
homework and see how well you
did practicing this week’s skill,
listening. Next time we will learn a
new skill. See you then, and take
care.

National Institute of Corrections
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Asking Questions (An Optional Lesson)

SUMMARY AND RATIONALE:

This is the second of a series of optional social skills which provide a foundation
for group interactions and group norms. Learning to ask questions so as to
receive information critical for one’s own needs is an important skill for

participants to master in all cognitive behavioral programs.

CONCEPTS AND DEFINITIONS:

Asking Questions is a basic social skill that helps us meet our needs while

encouraging others to help us.

OBJECTIVES:

As a result of this session participants will:
1. understand the importance of the social skill: Asking Questions.
2. learn and be able to perform the five steps of Asking Questions.

3. perform the steps of Asking Questions in real life situations.



MAJOR ACTIVITIES:

1. Homework Review (None for this lesson)
Overview of Lesson: a) the importance of social skills (generally);
b) the importance of Active Listening

N

3. Model the social skill, Asking Questions
4. Discuss the Modeling Display
5. Participants role play the skill, Asking Questions
6. Feedback (discussion) of the Role Play
7. Plan and assign homework (practice) of the skill
8. Repeat Steps 5, 6, and 7 for each participant in the group
9. Wrap up
SUPPLEMENTS:

. Pocket Cards:
Asking Questions skill duplicated on pocket cards for group
participants.

. Overhead Transparencies:
Asking Questions

. Handouts:
Homework Report (see Lesson 2)

EQUIPMENT:
. Overhead Projector
. Easel with Chart Paper
. Markers

. Masking Tape

REFERENCES:

Aggression Replacement Training. Goldstein, AP and Gilick, B. 1987.
Champaign, IL: Research Press.

The Prepare Curriculum. Goldstein, AP. 1988. Champaign, IL:
Research Press.



LESSON

CORE CONTENT

Activity 1: Homework Review

Last time, we learned a
little about social skills,
and how skills are

taught. We also
introduced the first, of three skills,
you will need to have in order to
successfully get along with others,
either individually, or in groups.

That first skill was Listening. Who
remembers the five steps of that
skill?

You also had some out of class
practice to do using the listening
skill. Would you take out your
homework reports and let us
quickly review those.

Activity 2: Overview of Social
Skill: Asking Questions

Today, we will learn another
important basic skill you will use
when getting along with others,
either individually, orin a group.

NOTES

Solicit responses and show the
overhead with the Listening Skill on
it.

Choose a volunteer participant and
take but 1-2 minutes to review the
homework. Do this with each
participant in the class, insuring
they answer questions 3-6 on the
Homework Report (i.e. describe
the what happened when they did
the homework assignment; the
steps they actually followed; a self
rating; and what the next
homework assignment should

Solicit some responses to the
group that reflect asking questions
as a way for individuals to seek
and gain information that is
important for them to have.

National Institute of Corrections
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This week’s skillis: Asking
Questions.

Who can define what asking
questions means to you?

We will have an opportunity to talk
about what Asking Questions
means to you in a little bit, but right
now Mr/Ms and | would like
to show you some examples of the
skill and the specific steps of the
skill, Asking Questions. After you
have had a chance to watch us
model this for you, we will talk
about times when you may have to
or want to use the skill in the near
future.

Activity 3: Modeling the Skill:
Asking Questions

Would (choose a
participant) read the first step of
the skill? Would read the
second step?

Does everyone understand the
steps of the skill, Asking
Questions? Are there any
questions you have? Good! Now
Mr./Ms. will model the skill
for you. Here is the situation. |
am about to be released from
doing 12 years for drug possession
and need to find out about an NA
group in my neighborhood and
need to ask the counselor where |
can get the information.

Hand out the skill cards with the
skill, Asking Questions, on it and
show it on an overhead. Ask a
different participant to read one of
the steps of the skill in order. Be
sure to thank each individual and
provide positive feedback for
reading.

Asking Questions

1. Decide what you would like to
know more about.

2. Decide whom to ask.

3. Think about different ways to ask
your question and pick one way.

4. Pick the right time and place to
ask your question.

5. Ask your question.

Lesson 3 OH#1
Asking Questions
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Activity 4: Discuss the Modeling
Display

Now that you have seen a model of
the skill, what situations can you
think of where you could use this
skill?

Have you ever had difficulty in
situations where you had to ask
questions to better understand
something?

The two trainers act out the
vignette, following the steps of the
skill exactly. Be sure to point to
your head and talk aloud when
performing a “thinking” step (e.g.
steps #s 1,2,3, & 4).

As you enact this vignette, be sure
to also be clear about identifying
the different ways to ask your
question and clearly pick the best
alternative. ldentify 2 orthree
choices such as: | can raise my
hand in the group and ask; | could
stop the counselor in the hallwvay
when | see her; | can make an
appointment with the counselor.

Solicit responses and have each
participant describe a real, current
situation where the skill must be
used.

Then once everyone has had the
opportunity to describe the
situation where they would use the
skill, have one participant volunteer
to do a role play.

Remind the group that everyone
in the group will have an
opportunity to practice the skill.

National Institute of Corrections
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Activity 5: Participants Role Play
the Skill Asking Questions

Where would you be asking
questions? OK, how is the room
furnished, where are you, are you
standing or sitting?

To the main actor: Try to follow the
steps of the skill as bestyou can.

To the co-actor: Try to play the part

of  asbestyoucan. Sayand
do what you think __ would do
when follows the steps of
the skill.

To the other group participants:
Watch carefully how well
performs the skill, because
afterwards, we will discuss it. In
fact, , you watch step #1 and
see how well looks at the
person who is talking. ____ ,you
watch for step 2 and see if
thinks about what is being said.
Be sure to note if he points to his
head since this is a “thinking” step.

you look for step 3, and

, you look to see if

does step 4, and

, see if does step 5.

Activity 6: Feedback
(discussion) of the Role Play

Designate the volunteer trainee as
the main actor, and ask the trainee
to choose a co-actor (someone
who reminds the main actor of the
person with whom the skill will be
used in the real life situation) or
just another member of the group
willing to help them.

Set the stage for the role playing,
including props, arrangements, and
set description. Then rehearse the
main actor what he will say and do
during the role play, finally provide
final instructions to the group.

Assign each of five group
participants a step in the skill to
observe.

Begin the role play, insuring that
the main actor follow the steps of
the skill exactly. If he/she doesn’t
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To the co-actor: How did you feel
about playing the role saying some
things for to ask questions?

Who was looking for step 1? How
well did do that?

Who had step 2?7 Can you tell us
how well did that? Did
he/she point to their head as they
were deciding whom they would
ask the question?

Who had step 3? Did think
about different ways to ask a
question and pick one way to doit?

And step 4, did pick the
right time and place to ask the
question?

And step 57?

Activity 7: Plan and assign
Homework (practice) of the skill

Well, now that you have
% had an opportunity to
try the skill, when,

during the next week do
you think you can practice it?
Here is a homework sheet. All of
us will complete the first part of it,
here in class, and you will
individually complete the second
part after you practice your skill,
given the situation you have
described.

stop the role play, reinstruct, and
begin again.

After the role play is completed (no
more than three to five minutes),
invite feedback from the group.

Be sure you solicit positive
comments as appropriate. The
purpose here is to state,
objectively, whether the role player
followed the steps of the skil, and
not how well he/she acted.

Trainer helps role player plan
homework.
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Activity 8: Repeat activities 5, 6,
and 7 with each participant

Now, who would like to go next.
OK, as | recall, your
situation was....

Activity 9: Wrap Up

Next time we meet, we will have an
opportunity to review your
homework and see how well you
did practicing this week’s skill,
Asking Questions.

Next time we will learn a new skill.
See you then, and be well.

Distribute the homework reports,
and have everyone complete the
first part as they complete their role

play.

Continue with role playing, using
the same procedures as outlined in
the above sections, until everyone
has had an opportunity to complete
the skill.

As a trainer, you should become
familiar and comfortable with the
steps and sequence of the skill
lesson, since the format is the
same throughout the curriculum.
Only the content changes.
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GiViIlg Feedback (An Optional Lesson)

SUMMARY AND RATIONALE:

This is the third of a series of three optional social skills which provide a
foundation for group interactions and group norms. Learning to Give Feedback
objectively to others to inform them of their behavior and performance is an
important skill for participants to master in all cognitive behavioral programs.
Building upon the previous two social skills, Active Listening and Asking
Questions, this skill teaches participants to provide objective information to

others about their thoughts, attitudes, and feelings.

CONCEPTS AND DEFINITIONS:

Giving Feedback is a basic social skill required to interact with other individuals

or in groups.

OBJECTIVES:

As a result of this session participants will:
1. understand the importance of the social skill, Giving Feedback.
2. learn and be able to perform the five steps of Giving Feedback.

3. perform the steps of Giving Feedback in real life situations.






MAJOR ACTIVITIES:

1. Homework Review (None for this lesson)

Overview of Lesson: a) the importance of social skills (generally);
b) the importance of Giving Feedback

Model the social skill, Giving Feedback

Discuss the Modeling Display

Participants role play the skill, Giving Feedback

Feedback (discussion) of the Role Play.

Plan and assign homework (practice) of the skill

Repeat Steps 5, 6, and 7 for each participant in the group

Wrap up

A

© N OAW

SUPPLEMENTS:

. Pocket Cards:
Giving Feedback skill duplicated on pocket cards for group
members.

. Overhead Transparencies:
Giving Feedback

. Handouts:
Homework Report (see Lesson 2)

EQUIPMENT:
. Overhead Projector
. Easel with Chart Paper
. Markers

. Masking Tape

REFERENCES:

Aggression Replacement Training. Goldstein, AP and Glick, B. 1987.
Champaign, IL: Research Press.



The Prepare Curriculum. Goldstein, AP. 1988. Champaign, IL:
Research Press.



LESSON

CORE CONTENT

Activity 1: Homework Review

Hello! Good to see you
Q all again. Last session,
we introduced the

second, of three skills
you will need to have in order to
successfully get along with others,
either individually, orin groups.
That first two skills were Listening
and Asking Questions.

Who remembers the five steps of
the skill we learned last week?

You also had some out of class
practice to do using the Asking
Questions skill. Would you take
out your homework reports and let
us quickly review them.

Activity 2: Overview of Giving
Feedback

Today, we will learn the third of
three important basic skills you will
use when getting along with others,
either individually, orin a group.
This week’s skill is: Giving
Feedback.

NOTES

Solicit responses and show the
overhead with the Asking
Questions skill on it.

Choose a volunteer participant and
take but 1-2 minutes to review the
homework. Do this with each
participant in the class, insuring
they answer questions 3-6 on the
Homework Report (i.e. describe
the what happened when they did
the homework assignment; the
steps they actually followed; a self
rating; and what the next
homework assignment should
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What does Giving Feedback mean
to you?

We will have an opportunity to talk
about what Giving Feedback
means to you in a little bit, but right
now Mr/Ms and | would like
to show you some examples of the
skill and the specific steps of the
skill, Giving Feedback. After you
have had a chance to watch us
model this for you, we will talk
about times when you may have to
or want to use the skill in the near
future.

Activity 3: Model the Skill
Giving Feedback

Would (choose a
participant) read the first step of

the skill? Would read the
second step? Would read
the third step? Would read

the fourth step? Would
read the fifth step?

Does everyone understand the
steps of the skill, Giving
Feedback? Are there any
questions you have? Good! Now
Mr./Ms. and | will model the
skill for you.

Solicit some responses from the
group that reflect giving feedback
is a way for individuals to provide
objective information to others
about their behavior, thoughts, or
feelings.

Hand out the skill cards with the
skill, Giving Feedback, on it and
show it on an overhead. Ask a
different participant to read one of
the steps of the skill inorder. Be
sure to thank each individual and
provide positive feedback for
reading.
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Here is the situation. One of the
group members keeps on
interrupting when others are talking
and he doesn’t realize that he is
doing it. | need to provide him
feedback about his behavior, and
how inconsiderate it is to others.

Giving Feedback

1. Decide if you wantto provide
objective information to
someone about their behavior,
thoughts, or feelings.

2. Decide what kind of information
you wish to provide.

3. Think about different ways to
give the information and pick
one way.

4. Pick the right time and place to
give feedback.

5. Give the other person the
information in an objective

manner.
Lesson 4 OH #1
Giving Feedback

The two trainers act out the
vignette, following the steps of the
skill exactly. Be sure to point to
your head and talk aloud when
performing a “thinking” step (e.g.
steps #s 1,2,3,& 4).

As you enact this vignette, be sure
to also be clear about the kind of
information you wish to provide,
the different ways to give it, and
clearly pick the best alternative.
Identify 2 or three choices such as:
I need to tell John he annoys
people when he interrupts them. |
can interrupt him whenever he
speaks and then tell him why | did
that; | can just tell him what |
observe and tell him how many
times he has interrupted others; |
can ask him to stop interrupting
whenever he does that behavior.
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Activity 4: Discuss the Modeling
Display

Now that you have seen a model of
the skill, what situations can you
think of where you could use this
skill? Have you ever had difficulty
in situations where you had to give
feedback to some one else?

Activity 5: Participant Role Play
of the Skill

Where would you be giving
feedback? OK, how is the room
furnished, where are you, are you
standing or sitting?

To the main actor: Try to follow the
steps of the skill as best you can.

To the co-actor: Try to play the part

of  asbestyoucan. Sayand
do what you think __ would do
when follows the steps of
the skill.

To the other group participants:
Watch carefully how well

Solicit responses and have each
participant describe a real, current
situation where the skill must be
used.

Then once everyone has had the
opportunity to describe the
situation where they would use the
skill, have one participant volunteer
to do a role play. Remind the
group that everyone in the group
will have an opportunity to practice
the skill.

Designate the volunteer trainee as
the main actor, and ask the trainee
to choose a co-actor (someone
who reminds the main actor of the
person with whom the skill will be
used in the real life situation”.

Set the stage for the role playing,
including props, arrangements, and
set description. Then rehearse the
main actor what he will say and do
during the role play, finally provide
final instructions to the group.

Assign each of five group
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performs the skill, because
afterwards, we will discuss it. In
fact, , you watch step #1 and
see if decides if he/she
wants to provide objective
information. |, you watch for
step 2 and seeif _ decides
what kind of information to give.
Be sure to note if he points to his
head since this is a “thinking” step.

you look for step 3, and

, you look to see if

does step 4, and

, see if does step 5.

Activity 6: Feedback
(discussion) of the Role Play

To the co-actor: How did you feel
about playing the role saying some
things for to give feedback?

Who was looking for step 1? How
well did do that?

Who had step 2?7 Can you tell us
how well did that? Did
he/she point to their head as they
were deciding what kind of
information to provide?

Who had step 3? Did think
about different ways to give the

information and pick one way to do
it?

participants a step in the skill to
observe.

Begin the role play, insuring that
the main actor follows the steps of
the skill exactly. If he/she doesn't,
stop the role play, re-instruct, and
begin again.

After the role play is completed (no
more than three to five minutes),
invite feedback from the group.

Be sure you solicit positive
comments as appropriate. The
purpose here is to state,
objectively, whether the role player
followed the steps of the skil, and
not how well he/she acted.
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And step 4, did pick the
right time and place to give the
information?

And step 5?7

Activity 7: Plan and assign
Homework (practice) of the skill

Well, now that you have
had an opportunity to
try the skill, when,

during the next week do
you think you can practice it?

Here is a homework sheet. All of
us will complete the first part of it,
here in class, and you will
individually complete the second
part after you practice your skill,
given the situation you have
described.

Activity 8: Repeat Activities 5, 6,
and 7 with each participant

Now, who would like to go next.
OK, as | recall, your
situation was....

Activity 9: Wrap Up

Next time we meet, we will have an
opportunity to review your
homework and see how well you
did practicing this week’s skill,
Giving Feedback. Nexttime we
will begin our work with Cognitive
Self Change. This is a part of the
program that helps us examine our
thoughts and feelings.

Trainer helps role player plan
homework.

Distribute the homework reports,
and have everyone complete the
first part as they complete their role

play.

Continue with role playing, using
the same procedures as outlined in
the above sections, until everyone
has had an opportunity to complete
the skill.

As a trainer, you should become
familiar and comfortable with the
steps and sequence of the skill
lesson, since the format is the
same throughout the curriculum.
Only the content changes.
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Supplemental Materials




Lesson 1

Introduction and Overview

Supplemental Materials:

. Overhead Transparencies:
Course Organizer

. Handouts:
Course Schedule and Outline (TO BE
MADE BY YOU)
Rules and Expectations
Course Organizer



Lesson 1 ﬁn
Introduction and Overview Handout

RULES

1. Attend, be on time, and participate in all the group meetings.

2. Do assigned tasks.

3. Be respectful.

4, Maintain an open and honest channel of communication.




Lesson 2

Active Listening

Supplemental Materials:

o Pocket Cards:
Active Listening Skill Steps duplicated
for group members

. Overhead Transparencies:
Social Skills Definition
Social Skills Lesson Format
Listening

. Handouts:
Homework Report



Lesson 2
Active Listening

g>< Skill cards

Active Listening

Active Listening

find out more.

1. Look at the person who is talking. 1. Look at the person who is talking.
2. Remember to sit quietly. 2. Remember to sit quietly.
3. Think about what is being said. 3. Think about what is being said.
4. Say yes or nod your head. 4. Say yes or nod your head.
5. Ask a question about the topic to 5. Ask a question about the topic to find
find out more. out more.
Active Listening Active Listening
1. Look at the person who is talking. 1. Look at the person who is talking.
2. Remember to sit quietly. 2. Remember to sit quietly.
3. Think about what is being said. 3. Think about what is being said.
4. Say yes or nod your head. 4. Say yes or nod your head.
5. Ask a question about the topic to 5. Ask a question about the topic to find
find out more. out more.
Active Listening Active Listening
1. Look at the person who is talking. 1. Look at the person who is talking.
2. Remember to sit quietly. 2. Remember to sit quietly.
3. Think about what is being said. 3. Think about what is being said.
4. Say yes or nod your head. 4. Say yes or nod your head.
5. Ask a question about the topic to 5. Ask a question about the topic to find
find out more. out more.
Active Listening Active Listening
1. Look at the person who is talking. 1. Look at the person who is talking.
2. Remember to sit quietly. 2. Remember to sit quietly.
3. Think about what is being said. 3. Think about what is being said.
4. Say yes or nod your head. 4. Say yes or nod your head.
5. Ask a question about the topic to 5. Ask a question about the topic to find

out more.




Social Skills Definition

Social skills are the skills we use when we

deal with other people. Good social skills gef
us what we want and maximize the positive

response and minimize the negative respon:

from other people.

Lesson 2
Active Listening

OH #1
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Social Skills Lesson Format
1. Homework Review.
2. Overview of new skill.
3. Trainer models the new skill.
4. Discussion of the modeling display.

5. All participants practice the skills (Role
Play).

6. Feedback (Discussion) of the role play
(practice).

/. Prepare the homework assignment of the
skill.

Lesson 2 OH #2
Active Listening




Listening
1. Look at the person who is talking.
2. Remember to sit quietly.
3. Think about what is being said.
4. Say “yes” or nod your head.

5. Ask a question about the topic to find out
more.

Lesson 2 OH #3
Active Listening




Lesson 2
Active Listening

ﬁn Handout

HOMEWORK REPORT

Name: Date:

Group Leaders:

Fill in during this class:

1. Homework assignment:
a) Skill:

b) With whom:
c) Use when:
d) Use where:

2. Steps to be followed:

Fill in before next class:

3. Describe what happened when you did the homework assignment:
4, Steps you actually followed:
5. Rate yourself on how well you used the skill (check one):

Excellent Good Fair Poor

6. Describe what you feel should be your next homework assignment:




Lesson 3

Asking a Question

Supplemental Materials:

o Pocket Cards:
Asking a Question Skill Steps duplicated
for group members

. Overhead Transparencies:
Asking Questions

. Handouts:
Homework Report (see Lesson 2)



Lesson 3
Asking a Question

g>< Skill cards

Asking Questions

1. Decide what you would like to know
more about.

2. Decide whom to ask.

3. Think about different ways to ask
your question and pick one way.

4. Pick the right time and place to ask
your question.

5. Ask your guestion.

. Decide what you would like to know

. Decide whom to ask.
. Think about different ways to ask your

. Pick the right time and place to ask

. Ask your question.

Asking Questions

more about.

guestion and pick one way.

your question.

Asking Questions

1. Decide what you would like to know
more about.

2. Decide whom to ask.

3. Think about different ways to ask
your question and pick one way.

4. Pick the right time and place to ask
your question.

5. Ask your guestion.

. Decide what you would like to know

. Decide whom to ask.
. Think about different ways to ask your

. Pick the right time and place to ask

. Ask your question.

Asking Questions

more about.

guestion and pick one way.

your question.

Asking Questions

1. Decide what you would like to know
more about.

2. Decide whom to ask.

3. Think about different ways to ask
your question and pick one way.

4. Pick the right time and place to ask
your question.

5. Ask your guestion.

. Decide what you would like to know

. Decide whom to ask.
. Think about different ways to ask your

. Pick the right time and place to ask

. Ask your question.

Asking Questions

more about.

guestion and pick one way.

your question.

Asking Questions

1. Decide what you would like to know
more about.

2. Decide whom to ask.

3. Think about different ways to ask
your question and pick one way.

4. Pick the right time and place to ask
your question.

5. Ask your guestion.

. Decide what you would like to know

. Decide whom to ask.
. Think about different ways to ask your

. Pick the right time and place to ask

. Ask your question.

Asking Questions

more about.

guestion and pick one way.

your question.




Asking Questions

1. Decide what you would like to know moré¢
about.

2. Decide whom to ask.

3. Think about different ways to ask your
guestion and pick one way.

4. Pick the right time and place to ask you
guestion.

5. Ask your question.

Lesson 3 OH#1
Asking a Question




Lesson 4

Giving Feedback

Supplemental Materials:

o Pocket Cards:
Giving Feedback Skill Steps duplicated
for group members

. Overhead Transparencies:
Giving Feedback

. Handouts:
Homework Report (see Lesson 2)



Lesson 4
Giving Feedback

g>< Skill cards

Giving Feedback

Giving Feedback

wish to provide.

1. Decide if you want to provide objectivgl | 1. Decide if you want to provide objective
information to someone about their information to someone about their
behavior, thoughts, or feelings. behavior, thoughts, or feelings.

2. Decide what kind of information you 2. Decide what kind of information you
wish to provide. wish to provide.

3. Think about the different ways to give 3. Think about the different ways to give
the information and pick one way. the information and pick one way.

4. Pick the right time and place to give| [4. Pick the right time and place to give
feedback. feedback.

5. Give the other person the information 5. Give the other person the information
in an objective manner. in an objective manner.

Giving Feedback Giving Feedback

1. Decide if you want to provide objectivgl | 1. Decide if you want to provide objective
information to someone about their information to someone about their
behavior, thoughts, or feelings. behavior, thoughts, or feelings.

2. Decide what kind of information you 2. Decide what kind of information you

wish to provide.

wish to provide.

Think about the different ways to give
the information and pick one way.

Pick the right time and place to give
feedback.

Give the other person the information

in an objective manner.

3. Think about the different ways to give 3. Think about the different ways to give
the information and pick one way. the information and pick one way.

4. Pick the right time and place to give| [4. Pick the right time and place to give
feedback. feedback.

5. Give the other person the information 5. Give the other person the information
in an objective manner. in an objective manner.

Giving Feedback Giving Feedback

1. Decide if you want to provide objectivgl | 1. Decide if you want to provide objective
information to someone about their information to someone about their
behavior, thoughts, or feelings. behavior, thoughts, or feelings.

2. Decide what kind of information you 2. Decide what kind of information you

wish to provide.

Think about the different ways to give
the information and pick one way.
Pick the right time and place to give
feedback.

Give the other person the information
in an objective manner.




Giving Feedback

1. Decide if you want to provide objective
Information to someone about their
behavior, thoughts, or feelings.

2. Decide what kind of information you wish
to provide.

3. Think about different ways to give the
Information and pick one way.

4. Pick the right time and place to give
feedback.

5. Give the other person the information in an
objective manner.

Lesson 4 OH#1
Giving Feedback




think of where you could use this
skill?

Have you ever had difficulty in
situations where you had to
understand the feelings of others in
order to successfully deal with the
situation?

Activity 5: Participant Role Play
of the Skill

Where would you be when trying to
know how you were feeling about
this situation? OK, how is the
room furnished? Where are you,
are you standing or sitting?

To the main actor: Try to follow the
steps of the skill as best you can.

To the co-actor: Try to play the part

of _ as bestyou can. Say and
do what you think __ would do
when follows the steps of
the skill.

To the other group participants:
Watch carefully how well
performs the skill, because
afterwards, we will discuss it. In

fact, , you watch step #1 and
see how well watches the
other person. ____, you look for
step2andseeif __ listensto

what the person is saying.

situation where the skill must be
used.

Then once everyone has had the
opportunity to describe the
situation where they would use the
skill, have one participant volunteer
to do a role play. Remind the
group that everyone in the group
will have an opportunity to practice
the skill.

Designate the volunteer trainee as
the main actor, and ask the trainee
to choose a co-actor (someone
who reminds the main actor of the
person with whom the skill will be
used in the real life situation”.

Set the stage for the role playing,
including props, arrangements, and
set description. Then rehearse the
main actor what he will say and do
during the role play, finally provide
final instructions to the group.

Assign each of the group
participants a step in the skill to
observe.

Begin the role play, insuring that
the main actor follow the steps of

National Institute of Corrections
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, you look for step 3, and
, you look to see if
does step 4, and

, see if does step 5.

Activity 6: Feedback
(Discussion) of the Role Play

To the co-actor: How did you feel
about playing the role saying some
things for to ask questions?

Who was looking for step 1?7 How
well did do that?

Who had step 2?7 Can you tell us
how well did that? Did
he/she listen to what the person
was saying?

Who had step 3? Did figure
out what the person might be
feeling?

Who had step 47 Did ____ think
about ways to show that he/she
understood what he/she was
feeling?

And step 5, did decide on the
best way?

Activity 7: Plan and Assign the
Homework for the Skill

Well, now that you have

had an opportunity to try

the skill, when, during the
next week do you think you can
practice it?

the skill exactly. If he/she doesn't,
stop the role play, re-instruct, and
begin again.

After the role play is completed (no
more than three to five minutes),
invite feedback from the group.

Be sure you solicit positive
comments as appropriate. The
purpose here is to state,
objectively, whether the role player
followed the steps of the skill, and
not how well he/she acted.

Trainer helps role player plan
homework.

National Institute of Corrections
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Here is a homework sheet. All of
us will complete the first part of it,
here in class, and you will
individually complete the second
part after you practice your skill,
given the situation you have
described.

Activity 8: Repeat activities 5, 6,
and 7 with each participant

Now, who would like to go next.
OK, as | recall, your
situation was....

Activity 9: Wrap Up

The next time we meet to learn
another social skill, we will have an
opportunity to review your
homework and see how well you
did practicing this week’s skKill,
Understanding Others Feelings.
Have a good week.

Distribute the homework reports,
and have everyone complete the
first part as they complete their role

play.

Continue with role playing, using
the same procedures as outlined in
the above sections, until everyone
has had an opportunity to complete
the skill

As a trainer, you should become
familiar and comfortable with the
steps and sequence of the skill
lesson, since the format is the
same throughout the curriculum.

Only the content changes.

National Institute of Corrections
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Responding to the Feelings of Others

SUMMARY AND RATIONALE:

This social skill lesson continues the empathy training begun with Lesson 10
(Knowing Your Feelings). It differs from the previous lesson in calling for more

explicit skill performance toward the person whose feelings are being observed.

CONCEPTS AND DEFINITIONS:

Responding to the feelings of others is one of the most important skills to

develop positive relationships with other people.

OBJECTIVES:

As a result of this session participants will:

1. understand the importance of the social skill: Responding to the
Feelings of Others.

2. learn and be able to perform the four steps of Responding to the
Feelings of Others.

3. perform the four steps of Responding to the Feelings of Others in

real life situations.



MAJOR ACTIVITIES:

Thinking Check In and Homework Review

Overview of Lesson

Model the social skill, Responding to the Feelings of Others
Discuss the Modeling Display

Participants role play the skill, Responding to the Feelings of
Others

Feedback (discussion) of the Role Play

Plan and assign homework (practice) of the skill

Repeat Steps 5, 6, and 7 for each participant in the group

Wrap up

abRwh =
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SUPPLEMENTS:

. Pocket Cards:
Responding to the Feelings of Others Skill Steps duplicated on
pocket cards for group members

. Overhead Transparencies:
Responding to the Feelings of Others

. Handout:
Social Skills Homework Assignment Worksheet (see Lesson 10)

EQUIPMENT:

. Overhead Projector

. Easel with Chart Paper

. Masking Tape

. Markers (12, assorted colors)

REFERENCES:

Aggression Replacement Training. Goldstein, AP and Glick, B.. 1987.
Champaign, IL: Research Press.

The Prepare Curriculum. Goldstein, AP. 1988. Champaign, IL:



Research Press.



LESSON

CORE CONTENT NOTES

Have each person report on their
Social Skills homework including
items 1-7.

NOTE: The format and directions to
deliver this social skill Lesson are
identical to those in previous Social
Skill Les sons, except for content
changes reflecting the difference
with this particular skill.

Directions:

Deliver this social skill lesson
following the same process
described in previous social skill
lessons. Follow the Major Activity
steps outlined above.

In Activity 3, present the following
steps for the Social Skill
Responding to the Feelings of
Others:

National Institute of Corrections Thinking for a Change
Responding to the Feelings of Others
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Responding to the
Feelings of Others

1. Observe the other person’s words
and actions.

2. Decide what the other person
might be feeling and how strong
the feelings are.

3. Decide whether itwould be
helpful to let the other person
know you understand hisher
feelings.

4. Tell the other person, in a warm
and sincere manner, how you

think he/she is feeling.
Lesson 12 OH#1
Responding to the Feelings of Others

Use examples that illustrate
Responding to the Feelings of
Others. In Activity 3: Modeling
the Skill, use the following
scenario:

My qirlfriend (or boyfriend) is upset
because s/he has been fired from
his/her job for being late. S/he has
been careless about getting to
work on time and has been wamed
before about being late. S/he
really needed the job in orderto
pay bills, a lot of which are past
due. S/he came home very angry,
but now s/he is just siting at the
T.V. S/he doesn’t seem to be
paying attention to the show.

His/Her fists are clenched and jaw
is tight.

As you enact the vignette, be sure

National Institute of Corrections

12-2

Thinking for a Change
Responding to the Feelings of Others



to model for the participants, each
of the steps by performing each
step deliberately and exactly. This
skill is similar to the last social skKill,
but requires more detail in its
performance.

In Activity 7: Prepare and assign
Homework, use the Homework
sheet as used in previous social
skill lessons.

National Institute of Corrections Thinking for a Change

Responding to the Feelings of Others
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Preparing for a Stressful
Conversation

SUMMARY AND RATIONALE:

Stressful situations typically bring out automatic responses which, with criminal
offenders, are likely to be irresponsible or hurtful if not blatantly criminal. This
lesson develops the rational mind set toward problem situations begun in earlier

lessons and developed extensively in the Problem Solving Lessons (16-21).

CONCEPTS AND DEFINITIONS:

Stressful conversations are verbal interactions with another person when we

have strong feelings and are uncertain about the outcome.

OBJECTIVES:

As a result of this session participants will:

1. understand the importance of the social skill: Preparing for a
Stressful Conversation.

2. learn and be able to perform the seven steps of Preparing for a
Stressful Conversation.

3. perform the seven steps of Preparing for a Stressful Conversation
in real life situations.



MAJOR ACTIVITIES:

1. Thinking Check In and Homework Review
2. Overview of Lesson
3. Model the social skill, Preparing for a Stressful Conversation.
4. Discuss the Modeling Display
5. Participants role play the skill, Preparing for a Stressful
Conversation
6. Feedback (discussion) of the Role Play
7. Plan and assign homework (practice) of the skill
8. Repeat Steps 5, 6, and 7 for each participant in the group
9. Wrap up
SUPPLEMENTS:

. Pocket Cards:
Preparing for a Stressful Conversation Skill Steps duplicated on
pocket cards for group members

. Overhead Transparencies:
Preparing for a Stressful Conversation

. Handout:
Social Skills Homework Assignment Sheet (see Lesson 10)

EQUIPMENT:

. Overhead Projector

. Easel with Chart Paper
. Masking Tape

. Markers

REFERENCES:

Aggression Replacement Training. Goldstein, AP and Glick, B.. 1987.
Champaign, IL: Research Press.

The Prepare Curriculum. Goldstein, AP. 1988. Champaign, IL:



Research Press.



LESSON

CORE CONTENT NOTES

Have each person report on their
Social Skills homework including
items 1-7.

NOTE: The format and directions
to deliver this social skill Lesson
are identical to those in previous
Social Skill Lessons, except for
content changes reflecting the
difference with this particular
skill.

Directions:

Deliver this social skill lesson
following the same process
described in previous social skill
lessons. Follow the Major Activity
steps outlined on the previous

page.

In Activity 3, present the following
steps for the Social Skill Preparing
for a Stressful Conversation:

National Institute of Corrections Thinking for a Change
Preparing for a Stressful Conversation

13-1



Preparing for a
Stressful Conversation

1.  Imagine yourselfin the stressful
situation.

2. Think about how you will feel
and why you will feel that way.

3. Imagine the other person in the
stressful situation. Think about
how that person wil feel and

why.

4. Imagine yourselftelling the
other person what you want to
say.

5. Imagine what s/he will say.

6. Repeat the above steps using
as many approaches as you can

think of.
7. Pick the best approach.
Lesson 13 OH#1

Preparing for a Stressiul Conversation

Use examples that illustrate
Preparing for a Stressful
Conversation. In Activity 3:
Modeling the Skill, use the
following scenario:

You have had a minor accident with
the delivery truck that belongs to
the company you work for. The
accident was due to sliding on
some oil that had been spilled in
the parking lot of one of your
customers. You’re sure it was not
your fault, but you need to tell him
about the truck.

As you enact the vignette, be sure
to model for the participants, each
of the steps by pointing to your
head as you think through each
step, indicating to the participants

National Institute of Corrections
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that you are thinking, even though
in reality they would not “see” you
thinking “aloud”. Take your time
with this skill. Itis quite an
advanced social skill and involves
many thinking steps.

In Activity 7: Prepare and assign
Homework, use the Homework
sheet as used in previous social
skill lessons.

National Institute of Corrections Thinking for a Change

Preparing for a Stressful Conversation
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Responding to Anger

SUMMARY AND RATIONALE:

Anger is an element which is part of lots of criminal behavior. With many
offenders, it is automatic to respond to anger in others with anger of their own.
This leads to a cycle of escalating conflict that often results in violence or other

destructive behaviors.

CONCEPTS AND DEFINITIONS:

Anger is one of the most common and most dangerous of our emotions.
Dealing with anger, in others — especially when that anger is directed towards

us — is an important skil to avoid violence and destructive conflict.

OBJECTIVES:

As a result of this session participants will:

1. understand the importance of the social skill: Responding to
Anger.

2. learn and be able to perform the five steps of Responding to
Anger.

3. perform the five steps of Responding to Anger in real life

situations.



MAJOR ACTIVITIES:

Thinking Check In and Homework Review

Overview of Lesson

Model the social skill, Responding to Anger

Discuss the Modeling Display

Participants role play the skill, Responding to Anger
Feedback (discussion) of the Role Play

Plan and assign homework (practice) of the skill

Repeat Steps 5, 6, and 7 for each participant in the group
Wrap up

©CoNoaRWN =

SUPPLEMENTS:

. Pocket Cards:
Responding to Anger Skill Steps duplicated on pocket cards for
group members

. Overhead Transparencies
Responding to Anger

. Handouts:
Social Skills Homework Assignment Worksheet (see Lesson 10)

EQUIPMENT:

. Overhead Projector

. Easel with Chart Paper

. Masking Tape

. Markers (12, assorted colors)

REFERENCES:

Aggression Replacement Training. Goldstein, AP and Glick, B.. 1987.
Champaign, IL.: Research Press.

The Prepare Curriculum. Goldstein, AP. 1988. Champaign, IL.:
Research Press.



CORE CONTENT

LESSON

NOTES

Have each person report on their
Social Skills homework including
items 1-7.

NOTE: The format and directions
to deliver this social skill Lesson
are identical to those in previous
Social Skill Lessons, except for
content changes reflecting the
difference with this particular
skill.

Directions:

Deliver this social skill lesson
following the same process
described in previous social skill
lessons. Follow the Major Activity
steps outlined on the previous

page.

In Activity 3, present the following
steps for the Social Skill
Responding to Anger.

National Institute of Corrections

Thinking for a Change
Responding to Anger
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Responding to Anger

1. Listen openly to what the other
person has to say.

2. Show that you understand
what the other person is
feeling.

3. Ask the other person to
explain anything you don’t
understand.

4. Show that you understand why
the other person feels angry.

5. Ifitis appropriate, express
your thoughts and feelings
about the situation.

Lesson 14 OH #1
Responding to Anger

Use examples that illustrate
Responding to Anger. In Activity
3: Modeling the Skill, use the
following scenario:

The person who lives in the next
apartment comes into your
apartment and starts yelling about
his wife. He is angry because she
has taken the car, the kids and all
his money. She left a note saying
she has gone to visit her best
friend in another state and won’t be
home for a week. You know this
person only a little, but he has
always been friendly to you. You
are afraid that his yelling might
bring the manager or might even
escalate into violence.

As you enact the vignette, take
extra care with steps 2 and 4.

National Institute of Corrections
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Make it obvious how you are
showing you understand.

In Activity 7: Prepare and assign
Homework, use the Homework
sheet as used in previous social
skill lessons.

National Institute of Corrections Thinking for a Change
Responding to Anger
14-3
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Dealing with an Accusation

SUMMARY AND RATIONALE:

Most offenders are very thin skinned about being accused of anything. This is
true whether or not they have done what they are accused of. If they are
innocent, they are likely to react with extemely righteous anger, which is often

used to justify actual imesponsible behavior in the future.

CONCEPTS AND DEFINITIONS:

An Accusation is a claim that you did something wrong. Accusations are true
if you did what you are accused of; and false if you did not do what you are

accused of.

OBJECTIVES:

As a result of this session participants will:

1. understand the importance of the social skill: Dealing with an
Accusation.

2. learn and be able to perform the four steps of Dealing with an
Accusation.

3. perform the four steps of Dealing with an Accusation in real life

situations.



MAJOR ACTIVITIES:

Thinking Check In and Homework Review

Overview of Lesson

Model the social skill, Dealing with an Accusation
Discuss the Modeling Display

Participants role play the skill, Dealing with an Accusation
Feedback (discussion) of the Role Play

Plan and assign homework (practice) of the skill

Repeat Steps 5, 6, and 7 for each participant in the group
Wrap up

0. Introduce 50 Skills and distribute lists

SOoNGRWON =

SUPPLEMENTS:

. Pocket Cards:
Dealing with an Accusation Skill Steps duplicated on pocket cards
for group members

. Overhead Transparencies
Dealing with an Accusation

. Handout:
Social Skills Homework Assignment Worksheet (see Lesson 10)
List of 50+ Social Skills List (Titles only)

EQUIPMENT:

. Overhead Projector

. Easel with Chart Paper

. Masking Tape

. Markers (12, assorted colors)

REFERENCES:

Aggression Replacement Training. Goldstein, AP and Glick, B.. 1987.
Champaign, IL: Research Press.



The Prepare Curriculum. Goldstein, AP. 1988. Champaign, IL:
Research Press.



LESSON

CORE CONTENT NOTES

Have each person report on their
Social Skills homework including
items 1-7.

NOTE: The format and
directions to deliver this social
skill Lesson are identical to
those in previous Social Skill
Lessons, except for content
changes reflecting the
difference with this particular
skill.

Directions:

Deliver this social skill lesson
following the same process
described in previous social skill
lessons. Follow the Major Activity
steps outlined on the previous

page.

In Activity 3, present the following
steps for the Social Skill Dealing
with an Accusation:

Dealing with an Accusation

1. Think about what the other
person accused you of.

2. Think about why the person
might have accused you.

3. Think about ways to answer the
person’s accusations.

4. Choose the best way and do it.

Lesson 15 OH #1
Dealing with an Acausation

National Institute of Corrections Thinking for a Change
Dealing with an Accusation
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Use examples that illustrate
Dealing with an Accusation. In
Activity 3: Modeling the Skill,
use the following scenario:

Your girlfriend (boyfriend) accuses
you of going out with another boy
(qgirl). The person s’he accuses
you of dating is someone you know
from work, and in fact, you like that
person and have had coffee with
him (her) twice after work. You
haven’t asked him (her) on a date,
but you have been thinking about
it.

As you enact the vignette, think the
first three steps out loud, pointing
to your head as you do.

In Activity 7: Prepare and assign
Homework, use the Homework
sheet as used in previous social
skill lessons.

In Activity 10: Introduce 50 Skills
and distribute list, inform the
participants that this is a list of
some of the skills that they can
learn, if they think they have a
need to. Review each of the group
of skills and lead a discussion with
the participants about each group,
using specific skills from each
group as an example. Be sureto
have participants identify the
importance of the skills as
enhancing their choices and
empowering them to do more than
just react negatively or anti-socially
in any given situation.

National Institute of Corrections
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Lesson 10

Knowing Your Feelings

Supplemental Materials:

. Pocket Cards:
Knowing Your Feelings Skill Steps
duplicated for group members

. Overhead Transparencies:
Knowing Your Feelings

J Handout:

Social Skill Homework Assignment
Worksheet



Lesson 10
Knowing Your Feelings

g>< Skill cards

Knowing Your Feelings

. Tune in to what is going on in your
body that helps you know what you
are feeling.

. Decide what happened to make you
feel that way.

. Decide what you could call the feeling

. Tune in to what is going on in your

. Decide what happened to make you

. Decide what you could call the feeling.

Knowing Your Feelings

body that helps you know what you
are feeling.

feel that way.

Knowing Your Feelings

. Tune in to what is going on in your
body that helps you know what you
are feeling.

. Decide what happened to make you
feel that way.

. Decide what you could call the feeling

. Tune in to what is going on in your

. Decide what happened to make you

. Decide what you could call the feeling.

Knowing Your Feelings

body that helps you know what you
are feeling.

feel that way.

Knowing Your Feelings

. Tune in to what is going on in your
body that helps you know what you
are feeling.

. Decide what happened to make you
feel that way.

. Decide what you could call the feeling

. Tune in to what is going on in your

. Decide what happened to make you

. Decide what you could call the feeling.

Knowing Your Feelings

body that helps you know what you
are feeling.

feel that way.

Knowing Your Feelings

. Tune in to what is going on in your
body that helps you know what you
are feeling.

. Decide what happened to make you
feel that way.

. Decide what you could call the feeling

. Tune in to what is going on in your

. Decide what happened to make you

. Decide what you could call the feeling.

Knowing Your Feelings

body that helps you know what you
are feeling.

feel that way.




Knowing Your Feelings

1. Tune in to what is going on in your body
that helps you know what you are feeling.

2. Decide what happened to make you feel
that way.

3. Decide what you could call the feeling.

Lesson 10 OH#1
Knowing Your Feelings




Lesson 10, 11, 12, 13, 14, 15 ﬁn
Social Skill Worksheet (for all Social Skill lessons) Handout

Social Skill Homework Assignment Worksheet

Name: Date:

Group Leader:

Fill in during class:
1. Homework assignment:
a) Skill:
b) With whom:
c) Use when:
d) Use where:
2. Steps to be followed:

Thinking Check In: (to be filled in before next class):
1. Describe the situation in which you actually practiced the above Social Skill.

2. What were your risk thought and feeling?

3. Was there risk in these thoughts and feelings of leading you to do something
hurtful? (Indicate what hurtful behavior you did or might have done, and show
how your thinking could lead to doing it.)

4. What new thinking did you use (or could you have used) to reduce that risk?

5. Describe the skill steps you actually followed?

6. Rate yourself on how well you used the skill (check one):

Excellent Good Fair Poor

7. Describe what you feel should be your next homework assignment:




Lesson 11

Understanding the Feelings of
Others

Supplemental Materials:

. Pocket Cards:
Understanding the Feelings of Others
Skill Steps duplicated for group
members

. Overhead Transparencies:
Understanding the Feelings of Others

J Handout:

Social Skill Homework Assignment
Worksheet (see Lesson 10)



Lesson 11
Understanding the Feelings of Others

g>< Skill cards

Understanding Others’ Feelings

Understanding Others’ Feelings

1. Watch the other person. 1. Watch the other person.

2. Listen to what the person is saying 2. Listen to what the person is saying

3. Figure out what the person might be 3. Figure out what the person might be
feeling. feeling.

4. Think about ways to show you 4. Think about ways to show you
understand what the other person is understand what the other person is
feeling. feeling.

5. Decide on the best way to do it. 5. Decide on the best way to do it.

Understanding Others’ Feelings Understanding Others’ Feelings

1. Watch the other person. 1. Watch the other person.

2. Listen to what the person is saying 2. Listen to what the person is saying

3. Figure out what the person might be 3. Figure out what the person might be
feeling. feeling.

4. Think about ways to show you 4. Think about ways to show you
understand what the other person is understand what the other person is
feeling. feeling.

5. Decide on the best way to do it. 5. Decide on the best way to do it.

Understanding Others’ Feelings Understanding Others’ Feelings

1. Watch the other person. 1. Watch the other person.

2. Listen to what the person is saying 2. Listen to what the person is saying

3. Figure out what the person might be 3. Figure out what the person might be
feeling. feeling.

4. Think about ways to show you 4. Think about ways to show you
understand what the other person is understand what the other person is
feeling. feeling.

5. Decide on the best way to do it. 5. Decide on the best way to do it.

Understanding Others’ Feelings Understanding Others’ Feelings

1. Watch the other person. 1. Watch the other person.

2. Listen to what the person is saying 2. Listen to what the person is saying

3. Figure out what the person might be 3. Figure out what the person might be
feeling. feeling.

4. Think about ways to show you 4. Think about ways to show you
understand what the other person is understand what the other person is
feeling. feeling.

5. Decide on the best way to do it. 5. Decide on the best way to do it.




Understanding
the Feelings of Others

1. Watch the other person.
2. Listen to what the person is saying.

3. Figure out what the person might be
feeling.

4. Think about ways to show you understan
what he/she is feeling.

5. Decide on the best way to do It.

Lesson 11 OH#1
Understanding the Feelings of Others




Lesson 12

Responding to the Feelings of
Others

Supplemental Materials:

. Pocket Cards:
Responding to the Feelings of Others
Skill Steps duplicated for group
members

. Overhead Transparencies:
Responding to the Feelings of Others

J Handout:

Social Skill Homework Assignment
Worksheet (see Lesson 10)



Lesson 12
Responding to the Feelings of Others

g>< Skill cards

Responding to Others’ Feelings

. Observe the other person’s words and
actions.

. Decide what the other person might bq
feeling and how strong the feelings
are.

. Decide whether it would be helpful to
let the other person know you
understand his/her feelings.

. Tell the other person, in a warm and
sincere manner, how you think s/he is
feeling.

. Observe the other person’s words ang

. Decide what the other person might

. Decide whether it would be helpful to

. Tell the other person, in a warm and

Responding to Others’ Feelings
actions.

be feeling and how strong the feelingg
are.

let the other person know you
understand his/her feelings.

sincere manner, how you think s/he is
feeling.

Responding to Others’ Feelings

. Observe the other person’s words and
actions.

. Decide what the other person might bq
feeling and how strong the feelings
are.

. Decide whether it would be helpful to
let the other person know you
understand his/her feelings.

. Tell the other person, in a warm and
sincere manner, how you think s/he is
feeling.

. Observe the other person’s words ang

. Decide what the other person might

. Decide whether it would be helpful to

. Tell the other person, in a warm and

Responding to Others’ Feelings
actions.

be feeling and how strong the feelingg
are.

let the other person know you
understand his/her feelings.

sincere manner, how you think s/he is
feeling.

Responding to Others’ Feelings

. Observe the other person’s words and
actions.

. Decide what the other person might bq
feeling and how strong the feelings
are.

. Decide whether it would be helpful to
let the other person know you
understand his/her feelings.

. Tell the other person, in a warm and
sincere manner, how you think s/he is

. Observe the other person’s words ang

. Decide what the other person might

. Decide whether it would be helpful to

. Tell the other person, in a warm and

feeling.

Responding to Others’ Feelings
actions.

be feeling and how strong the feelingg
are.

let the other person know you
understand his/her feelings.

sincere manner, how you think s/he is
feeling.




Regonding to the Feelirgs of Others

1. Observe the other person’s words and
actions.

2. Decide what the other person might be
feeling and how strong the feelings are.

3. Decide whether it would be helpful to let
the other person know you understand
his/her feelings.

4. Tell the other person, in a warm and
sincere manner, how you think he/she is
feeling.

Lesson 12 OH#1
Responding to the Feelings of Others




Lesson 13

Preparing for a Stressful
Conversation

Supplemental Materials:

. Pocket Cards:
Preparing for a Stressful Conversation
Skill Steps duplicated for group
members

. Overhead Transparencies:
Preparing for a Stressful Conversation

J Handout:

Social Skill Homework Assignment
Worksheet (see Lesson 10)



Lesson 13
Preparing for a Stressful Conversation

g>< Skill cards

Preparing for a Stressful Conversation

1. Imagine yourself in the stressful
situation.

2. Think about how you will feel and
why you will feel that way.

3. Imagine the other person in the
stressful situation. Think about how
that person will feel and why.

4. Imagine yourself telling the other

person what you want to say.

Imagine what s/he will say.

o 0

approaches as you can think of.
7. Pick the best approach.

Repeat the above steps using as many

1. Imagine yourself in the stressful

2.

o 0

Preparing for a Stressful Conversation

situation.

Think about how you will feel and
why you will feel that way.

Imagine the other person in the
stressful situation. Think about how
that person will feel and why.
Imagine yourself telling the other
person what you want to say.
Imagine what s/he will say.

Repeat the above steps using as marly
approaches as you can think of.
Pick the best approach.

Preparing for a Stressful Conversation

1. Imagine yourself in the stressful
situation.

2. Think about how you will feel and
why you will feel that way.

3. Imagine the other person in the
stressful situation. Think about how
that person will feel and why.

4. Imagine yourself telling the other
person what you want to say.

5. Imagine what s/he will say.

6. Repeat the above steps using as many

approaches as you can think of.
7. Pick the best approach.

1.

Preparing for a Stressful Conversation
Imagine yourself in the stressful
situation.

Think about how you will feel and
why you will feel that way.

Imagine the other person in the
stressful situation. Think about how
that person will feel and why.
Imagine yourself telling the other
person what you want to say.
Imagine what s/he will say.

Repeat the above steps using as marly
approaches as you can think of.
Pick the best approach.

Preparing for a Stressful Conversation

1. Imagine yourself in the stressful
situation.

2. Think about how you will feel and
why you will feel that way.

3. Imagine the other person in the
stressful situation. Think about how
that person will feel and why.

4. Imagine yourself telling the other
person what you want to say.

5. Imagine what s/he will say.

6. Repeat the above steps using as many
approaches as you can think of.

7. Pick the best approach.

1.

Preparing for a Stressful Conversation
Imagine yourself in the stressful
situation.

Think about how you will feel and
why you will feel that way.

Imagine the other person in the
stressful situation. Think about how
that person will feel and why.
Imagine yourself telling the other
person what you want to say.
Imagine what s/he will say.

Repeat the above steps using as marly
approaches as you can think of.
Pick the best approach.




Preparing for a Stressful Conversation

1.

2.

7.

Imagine yourself in the stressful situation,

Think about how you will feel and why
you will feel that way.

Imagine the other person in the stressful
situation. Think about how that person will
feel and why.

Imagine yourself telling the other person
what you want to say.

Imagine what s/he will say.

Repeat the above steps using as many
approaches as you can think of.

Pick the best approach.

Lesson 13 OH#1
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Lesson 14

Responding to Anger

Supplemental Materials:

. Pocket Cards:
Responding to Anger Skill Steps
duplicated for group members

. Overhead Transparencies:
Responding to Anger

J Handout:

Social Skill Homework Assignment
Worksheet (see Lesson 10)



Lesson 14
Responding to Anger

g>< Skill cards

Responding to Anger
Listen openly to what the other
person has to say.
Show that you understand what the
other person is feeling.
Ask the other person to explain
anything you don’t understand.
Show that you understand why the
other person feels angry.
If it is appropriate, express your
thoughts and feelings about the
situation.

Responding to Anger
Listen openly to what the other
person has to say.
Show that you understand what the
other person is feeling.
Ask the other person to explain
anything you don’t understand.
Show that you understand why the
other person feels angry.
If it is appropriate, express your
thoughts and feelings about the
situation.

Responding to Anger
Listen openly to what the other
person has to say.
Show that you understand what the
other person is feeling.
Ask the other person to explain
anything you don’t understand.
Show that you understand why the
other person feels angry.
If it is appropriate, express your
thoughts and feelings about the
situation.

Responding to Anger
Listen openly to what the other
person has to say.
Show that you understand what the
other person is feeling.
Ask the other person to explain
anything you don’t understand.
Show that you understand why the
other person feels angry.
If it is appropriate, express your
thoughts and feelings about the
situation.

Responding to Anger
Listen openly to what the other
person has to say.
Show that you understand what the
other person is feeling.
Ask the other person to explain
anything you don’t understand.
Show that you understand why the
other person feels angry.
If it is appropriate, express your
thoughts and feelings about the
situation.

Responding to Anger
Listen openly to what the other
person has to say.
Show that you understand what the
other person is feeling.
Ask the other person to explain
anything you don’t understand.
Show that you understand why the
other person feels angry.
If it is appropriate, express your
thoughts and feelings about the
situation.




Regonding to Anger

1. Listen openly to what the other person has
to say.

2. Show that you understand what the othef
person is feeling.

3. Ask the other person to explain anything
you don’t understand.

4. Show that you understand why the other
person feels angry.

5. If it is appropriate, express your thoughtg
and feelings about the situation.

Lesson 14 OH#1
Responding to Anger




Lesson 15

Dealing with an Accusation

Supplemental Materials:

. Pocket Cards:
Dealing with an Accusation Steps
duplicated for group members

. Overhead Transparencies:
Dealing with an Accusation

. Handout:
Social Skill Homework Assignment
Worksheet (see Lesson 10)
List of 50+ Social Skills (Titles only)



Lesson 15
Dealing with an Accusation

g>< Skill cards

Dealing with an Accusation
Think about what the other person has
accused you of.
Think about why the person might have
accused you.
Think about ways to answer the person’s
accusations.
Choose the best way and do it.

Dealing with an Accusation
Think about what the other person has
accused you of.
Think about why the person might have
accused you.
Think about ways to answer the person’s
accusations.
Choose the best way and do it.

Dealing with an Accusation
Think about what the other person has
accused you of.
Think about why the person might have
accused you.
Think about ways to answer the person’s
accusations.
Choose the best way and do it.

Dealing with an Accusation
Think about what the other person has
accused you of.
Think about why the person might have
accused you.
Think about ways to answer the person’s
accusations.
Choose the best way and do it.

Dealing with an Accusation
Think about what the other person has
accused you of.
Think about why the person might have
accused you.
Think about ways to answer the person’s
accusations.
Choose the best way and do it.

Dealing with an Accusation
Think about what the other person has
accused you of.
Think about why the person might have
accused you.
Think about ways to answer the person’s
accusations.
Choose the best way and do it.

Dealing with an Accusation
Think about what the other person has
accused you of.
Think about why the person might have
accused you.
Think about ways to answer the person’s
accusations.
Choose the best way and do it.

Dealing with an Accusation
Think about what the other person has
accused you of.
Think about why the person might have
accused you.
Think about ways to answer the person’s
accusations.
Choose the best way and do it.




Lesson 15 ﬁn
Dealing with an Accusation Handout

THE STRUCTURED LEARNING SKILLS CURRICULUM

GROUP |: BEGINNING SOCIAL SKILLS

1. Listening 5. Saying “thank you”

2. Starting a conversation 6. Introducing yourself

3. Having a conversation 7. Introducing other people

4. Asking a question 8. Giving a complaint
GROUP |I: ADVANCED SOCIAL SKILLS

9. Asking for help 12. Following instructions

10. Joining in 13. Apologizing

11. Giving instructions 14. Convincing others

GROUP lll: SKILLS DEALING WITH FEELINGS

15. Knowing your feeling 19. Expressing affection

16. Expressing your feelings 20. Dealing with fear

17. Understanding the feelings of others 21. Rewarding yourself

18. Dealing with someone else’s anger

GROUP IV: KILL ALTERNATIVES TO

AGGRESSION 27. Standing up for your rights
22. Asking permission 28. Responding to testing

23. Sharing something 29. Avoiding trouble with others
24. Helping others 30. Keeping out of fights

25. Negotiation

26. Using self-control

GROUP V: KILLS FOR DEALING WITH STRESS

31. Making a complaint 38. Responding to failure

32. Answering a complaint 39. Dealing with contradictory
33. Sportsmanship after the game messages

34. Dealing with embarrassment 40. Dealing with an accusation
35. Dealing with being left out 41. Getting ready for a difficult
36. Standing up for a friend conversation

37. Responding to persuasion 42. Dealing with group pressure
GROUP VI: PLANNING SKILLS

43. Deciding on something to do 47. Gathering information

44. Deciding what caused a problem 48. Arranging problems by importance
45. Setting a goal 49. Making a decision

46. Deciding on your abilities 50. Concentrating on task



Dealing with an Accusation

1. Think about what the other person accuged
you of.

2. Think about why the person might have
accused you.

3. Think about ways to answer the person’s
accusations.

4. Choose the best way and do it.

Lesson 15 OH#1
Dealing with an Accusation




L ESSON

CORE CONTENT

Activity 1: Thinking Check In and
Homework Review

Activity 2: Review Previous
Lesson

Let’s review the three
steps of problem solving
we have discussed so
far.

What is the first step?

What is important about it?

What is the second step?

What is the purpose of this step?

What is the third step?

NOTES

Review the homework assignment
from Lesson 19. (This was to pick
out a problem situation and do the
first 3 steps of Problem Solving.)
Abbreviate the homework review
by asking each member to briefly
and informally describe their
problem situation, then ask them to
identify the thinking that posed risk
of getting them to do something to
make it worse, and then identify
new thinking that would make it
better. (NOTE: this is the basic
check-in process from Lesson 9.
This check-in fits neatly into the
choices and consequences step.)

Show Lesson 16-OH#2 Problem
Solving Steps.

Make sure participants have
Problem Solving Steps handout
from Lesson 16 to refer to.

Stop and Think.

Help us begin to think rather than
react emotionally.

Problem description.
To describe the problem
objectively and to recognize our

immediate reaction.

Getting information to set a goal.

National Institute of Corrections

20-1

Thinking for a Change
Choices and Conseguences



What happens in this step?

Activity 3: Overview of Lesson

A key skill to becoming a good
problem solver is to be able to
think of many different ways to
respond to a problem. After we get
information and know what our
goal is in Step 4, it is time to
decide what to do. In any
situation, there are many different
choices a person can make. As
you have learned previously, we all
have patterns in the way we think,
feel and then act. When we
experience a problem we have our
automatic patterns which can take
over. The purpose of this step is
to open our minds and to first think
of lots of different things we could
do. After we have thought of many
choices, we can use the
information we have to pick one
that will lead us to our goal.

This is where we reflect on the
problem, by determining the facts,
the other person's thoughts and
feelings, and our opinions. From
this information we then set a goal
that is positive and realistic.

Pass out handout Step 4. Choices
and Consequences and show
corresponding overhead.

National Institute of Corrections

20-2

Thinking for a Change
Choices and Conseguences



In this step we ask three questions.
This step is called the “brainstorm”
step. In this step we think of as
many options as we can to solve
our problem. We focus on 2 kinds
of options: thinking options and
action options.

Let’s think back to Bender and
Verne. What were some choices
Bender had?

After we think of as many options
as we can, we consider the
consequences of each option. We
look at the consequence of each
option for ourselves, and we also
look at the consequences for other
people.

Activity 4: Practice
Brainstorming Choices

Now let’s practice the brainstorm
step. We'll practice with Shewan’s
problem. Stress Shewan did not
steal the money. [option: facilitator
can pick another problem, provided
the group has already prepared
the preliminary problem solving
steps.]

A, Chaicas and Conasguancas

What are my
choicas?

-~

2

f

What are the
Consequences. . .

Far Ma 7 For Others T

Offer a problem that is relevant to
offenders’ lives or review Shewan
and Ms. Shells situation. Give
them Steps 1 - 3: Stop and Think,
Problem Description, and
Information Gathering and Goal.
These should be on chart paper
from previous classes. They can
refer to these as they brainstorm.
Have participants brainstorm
action choices. Make sure to

National Institute of Corrections
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(After reviewing steps 1, 2, 3 for
Shewan’s problem, ask these
guestions.)

1. What are some things Shewan

can do after she left Ms. She

II:s

office? (Get at least 7 ideas)

2. What are some risk thoughts
she might have?

3. What might these thoughts lead

her to do?

4. What's some new thinking she

might use to keep one out of
trouble?

keep this as a brainstorming
session with ideas presented
quickly. Suggestion: You can
refer them to the guide sheet of 50
social skills, Structured Learning
Skills curriculum, to help them
make choices (see Lesson 15).

Choices Consequences

Actions

Risk Thinking

New Thinking

(See instructor resource in
supplements for an example)

Have the class brainstorm as a
group. Be alert to the group
getting “stuck” in a narrow track of
options. (For instance, they might

National Institute of Corrections

20-4

Thinking for a Change
Choices and Conseguences



Activity 5: Practice Considering
Consequences

Now that we’ve thought of lots of
choices, let’s consider the possible
consequences of these choices.
Remember, we consider 2 kinds of
consequences: consequences for
ourselves and consequences for
other people.

Activity 6: Team Practice:
Choices and Consequences

Now let’s try practicing with a
problem we’re already familiar
with. Pick any other problem that
the group is already familiar with
up through step 3.

only consider destructive options
or options that express anger.
When this kind of narrowing
happens, remind the class that the
point of the step is to consider a
wide a range of options as
possible. If necessary, make a
suggestion or two of your own to
get them on another track.)

Have participants make
suggestions. Write down every
reasonable answer. Coach them
as necessary to keep the group
from focusing too narrowly on the
kind of consequences they think of.
Just do consequences for actions.

Review the first 3 steps of this
problem with the class.

Then put the group into teams of 2
(one group may need to be 3).
The task of the team is to do Step
4: i.e., first brainstorm thinking
choices and action choices for the
selected problem. Then identify
the consequences of each choice,
both for themselves and for other
people.

Have them write their choices and
consequences on paper prepared
as the chart, above.

Give the group 10 minutes to do
both parts.

National Institute of Corrections
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Activity 7: Wrap Up

Brainstorming choices and
considering consequences is a
very important step in problem
solving. Some people think it is
the most important step.

Why do you think it is important?

Why do we try to think of more
choices than we can really do?

Why do we consider our risk
thinking?

Why do we consider
consequences for others as well as
ourselves?

Self-assessment. Write down the
number of the step that is easiest
for you to do. Write down the
number of the step that is most
difficult for you to do.

At the end of 10 minutes have
each team report the results of the
exercise.

(Option: You can make it a game
with the team who finds the
greatest number of choices the
winner.)

Aim to get a meaningful and
thoughtful discussion of these
guestions. Be sure you think the
guestions through yourself and
guide the group to help them
understand the full significance of
this problem solving step.

We are learning to consider new
ways of thinking and acting in
problem situations.

It helps us expand our thinking

Risk thoughts can lead to risky
behavior.

The best way to solve a problem is
to create a win-win situation or at
least not back the other person
into a corner.

The responses could be
anonymous. Collect and read the
numbers. As a group discuss each
step in terms of what might be
easy and difficult about each step.

National Institute of Corrections
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Activity 8: Assign Homework

For homework | want
you to do Step 4 with
the problem you

prepared for today’s
homework. Be sure you list
several thinking choices and
several action choices. Then
make sure you list at least one
consequences for yourself for
every choice and at least one
consequences for other people for
every choice.

National Institute of Corrections Thinking for a Change
Choices and Conseguences
20-7



M AJOR ACTIVITIES.

1. Complete the Structured Learning Skills Checklist and identify
those skills self reported as seldom or none

2. Complete a Skill Training Grouping Chart to identify those
common skill deficits of the group and develop an advanced social
skills curriculum

SUPPLEMENTS:

C Handouts:
List of 50+ Social Skills (see Lesson 15)
(Titles with Skill Steps)
Student Checklist
Group Chart

EQUIPMENT:

C Easel with Chart Paper
C Markers
C Masking Tape



L ESSON

CORE CONTENT NOTES

Prior to this session, the trainer
should acquire from a significant
other (counselor, teacher,
correctional officer, family member)
a completed Structured Learning
Skills Checklist. This is to be kept
to be used later in this lesson

You know that our thinking controls
our behavior. You also know that
to resolve any problems, you must
continuously collect information
and evaluate what your options
are.

Today, we will continue that
process. You will have the
opportunity to think about those
things you do well, and those
things you may not do so well.
You will have an opportunity,
today, to complete a checklist in
which you will assess your own
skills.

The instrument is called the
Structured Learning Skills
Checklist. 1t is fairly simple to
complete, and of course, | shall be
here to help you if you need it. |
am going to distribute the checklist
now. Complete the information at
the top which is your Name, Group,
and Date. When you are finished,
look up so | know | may continue.

| see you have completed the
information at the top, so | am

National Institute of Corrections Thinking for a Change
Self Evaluation; What elsedo | need
22-1



going to read the directions as to
how to complete this checklist.
You follow along as | read these
instructions.

Now that you have completed this
instrument, it is fairly easy to
score. Remember, there are no
right or wrong answers. We
merely want to assess our skills,
and determine the strengths and
weaknesses of our skill
competencies.

You will note that there are fifty
skills, so all the numbers will add
to 50, no more, no less. First,
count up each column and
determine how many skills you
have rated in each category: that is
none, seldom, sometimes, often,
always.

Once you have done that, let’s
identify those skills you rated as
often or always.

Now, let’s identify those skills you
rated yourself as seldom or none.
Have each participant identify the
skills they so identified.

Let’s take a closer look and see
the skills which we, as a group,
identified as those we need to
learn or need to practice further.

When the participants have
completed the top part of the
checklist, read the directions aloud
to them.

Allow sufficient time for every
participant to complete the
checklist. Once they have
finished....

On chart paper, write down the
skills that participants identify.

National Institute of Corrections
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Here are the skills you have
identified as a group. Of these,
which ones do you think you would
like to concentrate on and learn?

But, before you make any final
decision, remember that during our
problem solving lessons, you
learned to get information to set a
goal, and also learned to identify
your choices and consequences
for those choices. Well, let’'s use
some of that knowledge and apply
it here.

| have some information for you to
consider. Here is another
Structured Learning Skills
Checklist. This one was completed
by someone who knows you well,
and who is concerned about you.
It might have been a teacher, a
counselor, or even a family
member. They completed the
same checklist and identified, in
their opinion, which skills you do
always, often, sometimes, seldom,
or never.

| want you to compare the
responses on your own checkilist,
with that of the person who
completed one for you.

What are the differences?

Note any patterns or themes. (For
example, beginning social skills;
advanced social skills; skills
dealing with feelings; skills dealing
with aggression.)

As each participant identifies those
skills they rated as seldom or
none, the trainer should mark
these on a Skill Checklist
Summary. This could be a chart
or duplicated on an overhead.

Distribute the Structured Learning
Skills Checklist that was completed
by the participant’s significant
other.

Note the differences and write on
chart paper. Do the same with the
similarities.

On the Skill Checklist Summary,
list those skills which the
participants identify as the same or
nearly the same which were noted
as seldom or never.

Note and list the skills identified.

National Institute of Corrections
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What are the similarities?

Which skills have you identified as
using seldom or never, that are the
same or nearly the same as the
ones completed on the second
checklist. Let’s make a list of
those that are the same or nearly
the same.

Now, let us look at the two Skill
Checklist Summary sheets we
have completed. Can we now
identify ten or so skills that we
would like to learn during the next
period of time together.

Good, this will become our
curriculum for the next ten weeks
or so.

Identify the skills which the group
rates as seldom or none and make
a list on chart paper.

National Institute of Corrections
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